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Hello, ASTA Student Chapters! 

I enjoyed meeting many of you at 
the ASTA National Conference in 
Kansas City, Missouri, last month! 
If you were unable to make it to 
this year‘s conference, perhaps you 
could do as many of the student 
chapters have done, and make it a 
yearlong goal to do fundraising to 
help defer the cost of attendance. 
Read some of the articles in this 
issue for ideas!  

The inspiration of meeting others 
who have similar goals and experi-
ences is uplifting, and there is so 
much to learn from the master 
presenters, businesses in our pro-
fession, and performers who attend 
the conference. I look forward to 
the event every year, and I always 
come away with new ideas, new 
inspiration, and new acquaintances, 
as well as stronger relationships 
with colleagues I have known for 
many years.  

The focus of this newsletter is 
Classroom Management. Every 
year as I have worked with student 
teachers, one of their first ques-
tions to me is this: ―When I listen 
to a group of string players playing 
and I hear SO many things that 
need to be improved, where do I 
begin, and how do I deal with all 
these students??? ‖ Classroom 
management is solving this di-
lemma, and so much more. Orga-
nizing the physical structure of the 
classroom, setting classroom rules 
and protocols, making decisions on 
literature, designing appropriate 
lessons, limiting the focus just 
above what your students already 
understand, creating authentic as-
sessments that are clearly commu-
nicated, and developing good rap-
port with students is just the begin-
ning of the discussion about good 
classroom management. 

Here are some thoughts for you to 
consider as you think about class-
room management issues in in-
structional delivery: 

 

Timing—wait time, tempo of de-
livery, anticipated silences, making 
use of every minute 

Proximity—where are you in prox-
imity to the students? Where could 
you be that would aid in better 
management? What is your class-
room set-up and how could it be 
adjusted? 

Proactive vs. Reactive Teaching—
do you prevent problems or solve 
them? How can you anticipate 
students‘ behavioral responses to 
your instruction? 

Using Humor and Taking 
Breaks—are you tense in a new 
situation? Do you come across as 
dry and serious? Or at the oppo-
site end of the humor spectrum, 
are you a prankster and constantly 
try to get kids to laugh at your 
jokes? What‘s the middle ground? 
How and when should you take 
breaks? 

Allowing Students to Know 
You—how close can/should you 
become with your students? What 
are the protocols and limitations? 
What is the down side of being 
too distant? 

Setting Consequences—How 
should you communicate your 
classroom rules, and what should 
you do if the students don‘t follow 
them? How can you avoid being a 
classroom ―police?‖ 

These are great topics for discus-
sion with your colleagues, and 
there are many effective solutions 
for each problem. Following is a 
list of a few of the solutions I‘ve 
found that work:  

 • Don‘t talk too much 

• Never argue with students 

• Clearly define what‘s expected in 
just a few classroom rules 

• Post rules in the room—several 
places! 

• Be sure your voice can be heard 

• Let students know you‘re real (try 
not to laugh when they‘re funny but 
inappropriate) 

• Busy hands are happy hands 

• There will be no behavior prob-
lems if the lesson is appropriate and 
paced well 

• Your personality matters 

• Respect the students 

• Catch them doing something good 

• Don‘t second-guess yourself—if 
you see something you think needs 
addressing, address it  

• Have good eye contact—connect 
with kids 

• Give compliments and make indi-
vidual connections (sports, hobbies, 
etc.) 

• Give random rewards (―RAM 
Grams‖) 

• Remain calm and try not to get 
flustered 

• Start class with the most challeng-
ing material, end with something less 
challenging 

• Be a disciplined teacher 

• There‘s a reason we have 2 of 
these         and one of these 

 

Observe master teachers, and go 
into your next classroom ready to try 
a new technique of good manage-
ment. But by all means, don‘t think 
you need to do everything all at 
once! These strategies take a lot of 
patience and perseverance, and there 
is a rather slow learning curve to 
become proficient. Every classroom 
is different and every year there are 
different students—learning to be a 
good classroom manager is an art!  

  

A Message from the Chair 

Joanne May, Elmhurst College 
Chair, ASTA Student Chapter Committee 
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A hot topic among beginning and seasoned 
teachers alike is classroom management. 
Many young teachers do not get a chance to 
practice with behavior management tech-
niques until they are in their student teaching 
placements or their first jobs. At Indiana Uni-
versity, this is not the case. Through the Fair-
view Violin Project, teachers-in-training have 
first-hand encounters with behavior manage-
ment through a variety of experiences using 
five keys to successful classroom manage-
ment.  

All first- and second-grade students at Fair-
view Elementary in Bloomington, Indiana – a 
Title I school where 90 percent of the student 
population receives free and reduced-price 
meals – have group violin instruction. During 
their regular music class time, students are 
taught in a large group setting by Dr. Brenda 
Brenner and her assistants Rebecca Colborg 
Frederick and Kasia Bugaj. In all of the violin 
classes, junior teachers learn through a hands-
on environment how to deal with classroom 
management. They act as helpers fixing violin 
position, helping students with motor skills, 
and even dealing with behavior issues on a 
small scale. The elementary students also 
receive small group instruction during their 
recess time one day each week. In these 
smaller settings, groups of five to eight stu-
dents are taught by a junior teacher and a 
helper. It is here that junior teachers have a 
chance to try the behavior management tech-
niques they observe in large group classes. 

ORGANIZATION 
The first key to successful classroom manage-
ment is organization. A structured classroom 
environment, utilizing standing charts, carpet 
squares, and foam mats with students‘ names, 
and tracked progress help provide the frame-
work for an organized classroom. Standing 
charts give the teacher a memory aid in ini-
tially learning students‘ names as well as stu-
dent placement in the classroom. These 
charts are also helpful in notating which stu-
dents should not be near each other and in 
placement of students who need to be easily 
accessible for behavior reasons (i.e., front and 
back rows and ends of rows). The use of 
carpet squares gives teachers control of stu-
dent spacing throughout the room. Without 
some marker of where to stand, students 
often ―squish together like sardines.‖ Carpet 
squares give each student their own personal 
space without running into their neighbors 
with their violin or bow. Foam name mats 
placed on the carpet squares show students 
exactly who they stand next to in the room 
and are a fall-back for teacher memory recall 
after a long day of teaching. These mats are 
also helpful in tracking students‘ behavior 
progress. Those who do well can earn stickers 
or stamps for their mats that reward good 

behavior and are a source of pride for the stu-
dents.  

PREDICTABLE SEQUENCING  
The second classroom management key is the 
use of predictable sequencing. When students 
know the sequence that a class will follow, they 
can participate more actively in learning. At 
Fairview, each class is started with a body 
movement/concentration exercise performed 
to Twinkle, Twinkle to focus the class on the 
teacher and the music. This is followed by 
body solfege and intervallic study. Through 
these two exercises, students use up some of 
their physical energy and begin to focus men-

tally. The class is then broken into parts: pizzi-
cato, bow exercises, and then violin and bow 
work together. By sequencing each lesson in 
this manner, students are able to focus more 
quickly because they know what is coming 
next. While the length of time spent on each 
activity may not be constant, the order is, giv-
ing structure to the class and allowing the chil-
dren to focus on one thing at a time through a 
predictable progression.  

CLEAR EXPECTATIONS  
Clear expectations are the third key to success-
ful classroom management. With clear expecta-
tions, students know what the teacher expects 
of them in both playing ability to classroom 
behavior. The easiest way to let students know 
what the expectations are is to tell them. When 
teachers are unclear of what they want their 
students to accomplish, students do not try as 
hard because they do not know what their 
mark is. With clear expectations, students 
know what the teacher wants them to achieve 
and they will often reach the expectations or 
surpass them. It is important that teachers also 
provide instruction on how to reach the expec-
tations they have set, and help students to un-
derstand the directions. It is not enough for 
teachers to tell their students that they expect 
them to practice; rather teachers need to ex-
plain how to practice through the use of differ-
ent techniques. Once students know what the 
expectations are and how to achieve what is 
expected of them, they often produce.   

BEHAVIOR REINFORCEMENT 
Behavior reinforcement is another important 
key to success in the classroom. What most 
inexperienced teachers don‘t realize is that 

both good and bad behaviors can be rein-
forced and that positive reinforcement is 
often more effective than negative reinforce-
ment. At Fairview, junior teachers are taught 
to compliment students for their good behav-
iors: correct posture, playing together, paying 
attention, participating, raising their hands to 
speak, and more. Often, students who are not 
exhibiting those behaviors want to know if 
they are doing a good job too. This positive 
reinforcement technique is also very helpful 
in turning the attitude of a class around. 
When a teacher can find one thing that some-
one is doing well in the midst of a multitude 
of mistakes, students try to exhibit the things 
that result in compliments, and possibly stick-
ers and stamps for their name mats. When 
behaviors are not pleasing though, it is impor-
tant for teachers to be firm and have a system 
of consequences. One little boy at Fairview 
was having trouble focusing on the tasks at 
hand. Each time he misbehaved, he received a 
strike – a verbal reminder about behavior – 
until he had three strikes. At this point, a note 
was sent home to his parents discussing what 
he needed to do to improve his behavior in 
violin class. Similar notes were sent home 
each week for quite some time, but one class 
period, he was a model student. When this 
happened, a positive note was sent home. 
After receiving the one positive note, this 
boy‘s behavior improved drastically to where 
he was the model (as much as a little boy 
could be). 

PACING 
One of the most important keys to success is 
pacing. By adjusting to the tasks at hand to 
the abilities of the students and their rates of 
learning, teachers can effectively move at a 
rate that allows students to learn without 
behavioral disruptions. Teachers can antici-
pate the mood of the students and help pre-
vent them from misbehaving by continually 
adjusting the pacing of the class. Often times, 
teachers spend too much time talking, and 
end up sounding like ‗Charlie Brown‘s 
teacher‘ to their students. If teachers keep 
moving so that students do not have time to 
get bored, behavior issues decrease. The more 
playing with the instrument that is done dur-
ing a class, the less talking there is, and more 
learning occurs.   

These five keys to classroom management – 
organization, predictable sequencing, clear 
expectations, reinforcement of behaviors, and 
anticipations with fast pacing – lead to suc-
cessful classes at all levels of teaching. While 
different ages of students will need to cover 
different concepts, the same key elements are 
necessary to classroom management.  
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“The easiest way to let students 

know what the expectations are 

is to tell them.”  

Five Keys to Successful Classroom Management 
by Rebecca Colborg Frederick, Indiana University ASTA Chapter President 



Introduction 
Many musicians prefer chamber music above 
all other types of playing. My chamber music 
experiences in high school were a significant 
contributor to my decision to pursue music in 
college. Chamber music is not only rewarding 
and enjoyable, it requires a unique set of 
skills, and can therefore be an incredible op-
portunity for learning. In their book, Strategies 
for Teaching Strings, Donald Hamann and 
Robert Gillespie argue, ―Playing in a chamber 
group helps develop students‘ listening skills; 
musical expression and independence; re-
hearsal skills; sight-reading skills; sensitivity to 
balance, blend, and intonation; ability to make 
musical expressive decisions; and musical 
leadership‖ (32). In 1989, W. J. Carmody 
wrote a doctoral dissertation entitled, ―The 
effects of chamber music experience on into-
nation and attitudes among junior high school 
string players.‖ The abstract from this disser-
tation states that, ―Chamber music is effective 
in improving performance skills such as into-
nation, as well as positive musical attitudes 
that may prolong interest in music perform-
ance.‖ Chamber music can also help students 
learn leadership, communication and social 
skills, individual responsibility, and discipline. 
These are all valuable life skills that can be 
applied far beyond musical settings.  Unfortu-
nately, many school strings programs do not 
offer chamber music at all. Programs that do 
include chamber music tend to introduce it 
first in high school, and only to advanced 
students who must then come in outside of 
class time for rehearsals. I think chamber 
music should be a core part of any strings 
program because it teaches skills that cannot 
be learned in orchestra or private lessons, and 
because it is enjoyable and may allow more 
students to fall in love with playing music. 
When I was assigned an open-ended 
―exploratory project‖ in my String Tech-
niques II class, I decided to focus on chamber 
music for young string players. My first step 
was simply to do some preliminary research. 
The next component was an outreach dem-
onstration for middle school string players 
that aimed to raise awareness of and spark 
interest in chamber music. I enlisted the help 
of three members of Lawrence University‘s 
newly formed ASTA chapter for the demon-
stration. The final element was a workshop 
with middle school students to try out an 
introductory chamber music lesson.   

Research 
Before doing my exploratory project, I 
wanted to spend time researching published 
writings on the values of chamber music for 
young students, as well as methods for incor-
porating chamber music into the orchestra 
classroom. As I looked into books and arti-
cles related to teaching chamber music, I 
found several useful resources. In the back of 

the String Syllabus published by ASTA, there is 
a list of ensemble repertoire sorted by level and 
the number of players in the ensemble. This 
would be very helpful in selecting appropriate 
music for student chamber groups. Another 
useful source was a book entitled The Teaching 
and Administration of High School Music by P. W. 
Dykema and K. W. Gehrkens. The authors 
devote an entire chapter to ―Small Instrumen-
tal Ensembles‖ (pp. 178-200). They begin by 
describing the benefits of chamber music from 
many different perspectives. This section could 
be a powerful tool in terms of advocacy. 
Dykema and Gehrkens go on to describe ob-
stacles to starting a chamber music program in 
a school setting, and suggest means of over-
coming such challenges. There are many con-
crete ideas about how to teach chamber play-
ing effectively. The book was published in 
1941 and is in some ways outdated. For exam-
ple, the radio is listed as a new form of tech-
nology. Still, much of the information is com-
pletely relevant and applicable in modern class-
rooms. The other book that I found to be 
most informative was Making Music and Enrich-
ing Lives by Bonnie Blanchard. In the chapter, 
―Multiply the Fun in Chamber Music,‖ she also 
begins by listing the benefits of chamber music 
(pp. 157-169). She then breaks down the steps 
of starting a chamber music program. Blanch-
ard gives very specific tips about both teaching 
and the logistics of introducing chamber music 
into a school setting. One final resource I 
found useful was an article from the Music 
Educators Journal called, ―Starting a High School 
Chamber Music Group,‖ written by Joseph 
Rutkowski. The article begins with an argu-
ment in support of chamber music, then dis-
cusses practical problems regarding implemen-
tation of a chamber music program. The article 
is relatively short, but outlines a rough curricu-
lum of how to teach chamber music. Rut-
kowski stresses the importance of pulling as 
many students as possible into the program 
and suggests including all types of instrumen-
talists, as well as vocalists. He offers a number 
of ideas about how to adapt standard works 
for less conventional ensembles. He also pro-
vides a list of resources for obtaining music 
and general information about chamber music. 

As I read through the various books and arti-
cles, several common themes emerged. First, as 
Jacob Rutkowski put it, ―One of the main ob-
jectives of chamber music playing is to have 
one person on a part, thereby teaching true 
musical independence.‖ Chamber music blends 
elements of orchestral and solo playing, but 
only if each player has a different part. Another 
important guideline is to, ―choose easier music 
than what each member can play individu-
ally‖ (Blanchard 159). If students are too in-
volved in their own parts, they will not truly be 
learning to play chamber music. The role of 
the teacher is also different in the chamber 
music setting than in orchestra. Dykema and 

Gehrkens suggest that the function of a 
chamber music instructor is ―less one of tell-
ing the players what to do in the actual play-
ing than it is one of helping them to give 
consideration to matters… which will make 
the young players more capable of guiding 
themselves‖ (197). Blanchard states simply, 
―back off and encourage students to learn 
leadership through ensembles‖ (161). All of 
the sources I listed above strongly advocate 
providing chamber music opportunities to 
students of all levels. Dykema and Gehrkens 
assert that chamber music is not a, ―select 
activity for a few but a powerful educational 
force for many‖ (194). Blanchard points out 
that, ―even young and inexperienced players 
love ensembles‖ (159). Chamber music not 
only teaches a wide variety of valuable skills, 
both musical and otherwise, it may help stu-
dents learn to love playing music. All students 
deserve the chance to play as part of a cham-
ber ensemble.  

Demonstration 
My intent for this part of the project was to 
create an outreach or recruitment demonstra-
tion. I wanted to work with my colleagues in 
Lawrence‘s student ASTA chapter to test out 
some ideas and create a presentation we could 
do again in the future. Claire Gerhardt, Abby 
Wagner, Andrew LaCombe and I formed a 
string quartet and arranged to visit Ms. 
Schwartz‘s seventh and eighth grade orchestra 
class at Einstein Middle School. To begin, we 
talked a little about what the term ―chamber 
music‖ means. We had the students brain-
storm about how chamber music is different 
from orchestral playing. We also talked about 
the original setting and purpose of chamber 
music. Following the introduction, we began 
our demonstration. The basic concept was to 
present a reading rehearsal to the students. I 
chose Mozart‘s Eine Kleine Nachtmusik to use 
for this demonstration because it is fairly 
familiar and provides many examples of chal-
lenges commonly faced by chamber ensem-
bles. We passed out scores to the students, 
then read through the exposition. I asked the 
group to play correct rhythms and use good 
intonation and tone, but we purposely mis-
matched bowings, ignored some dynamic 
markings, used inconsistent style and articula-
tion, and ignored balance concerns. The ob-
jective was to replicate what might happen in 
a reading rehearsal. We then went back to the 
beginning of the piece and worked through 
about 8 measures at a time. As we rehearsed, 
we had the students identify problems and 
make suggestions for improvements. 

The first concern we addressed was the bow-
ing at the beginning. We had different mem-
bers of the quartet demonstrate the bowings 
they liked for the opening and give reasons 
for their choices. Then we tried the various  

Chamber Music for Young String Players 
by Mary Kate Smith, Lawrence University ASTA Chapter Secretary 
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continued on page 7 
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cerns similar to ours. More than anything, we 
delighted in discovering how eager our 
friends and professors were to support us. Set 
up with a ―live music request booth,‖ smiling 
ASTA volunteers, and free sandwich coupons 
from ―Chick-fil-A‖ (an offer brought to us by 
one of our club members who works there), 
our raffle table helped highlight our activities 
and projected our identity better than any-
thing else we have tried thus far. Together 
with the funds already in our chapter bank 
account, the registration costs for five club 
members to attend the conference were met! 
 
When we return from the conference this 
month, we have other projects lined up. We 
hope to supply chamber music for a wine 
tasting at a local wine shop, where the pro-
prietor has offered a percentage of the door 
charge. Additionally, we have two community 
service projects planned. These include a 
program involving every student chapter 
member in an evening of classical music at a 
local retirement home, and another is a day of 
volunteer work at the local Humane Society 
helping with animal care and maintenance.  
We are excited as a club to give back to our 
community and hope to partake in more 
fundraising opportunities next year! 
Melissa Chappell, President, and Audry Sutton, 
Secretary/Treasurer 
 
 

Elmhurst College 

(Elmhurst, Ill.) 

With the spring 2011 semester in full force, 
the Elmhurst College ASTA Chapter looks 
forward as it completes its first year in exis-
tence. The chapter has worked toward estab-
lishing a working relationship with the Illi-
nois ASTA State Chapter. Last fall, the Elm-
hurst Chapter assisted the state chapter at 
the Teacher Enrichment Workshop. This 
workshop is a daylong gathering of 40 to 50 
string and orchestra teachers throughout the 
state for various clinics and networking op-
portunities. Our chapter‘s duties included 
escorting students of the exhibiting orchestra 
and helping them tune, putting up signs, 
helping with registration, participating in 
sessions, and setting up tables for lunch. 
Elmhurst College also hosted the Illinois 
ASTA State Solo Recital. To prepare, the 
Elmhurst Chapter redecorated the recital 
hall, which, as many Elmhurst College stu-
dents and faculty agree, was long overdue. 
These are only a couple ways in which the 
Elmhurst College Chapter has created a rela-
tionship with the state chapter. 
 
In future, we hope to more directly have an 
impact on the community. As we plan events 
for the upcoming academic year, we will 
strive to enrich knowledge of string educa-
tion for all music education majors at Elm-

Appalachian State University 
Hayes School of Music 

(Boone, N.C.) 

The Hayes School of Music–Appalachian 
State University ASTA Chapter has been busy 
thinking up ways to recruit new students and 
increase our professional profile. But 
MOSTLY, our thrust this year has been to 
find ways to attend the ASTA National Con-
ference in Kansas City. Right off the bat in 
September, we began planning fundraisers to 
help five students find the means to make it to 
Kansas City in March. After deliberating on 
several options, in October, we held our first 
fundraiser—a raffle for gift cards to local 
establishments around our town. Initially, we 
drafted a letter asking for donations, which we 
took to 20 local businesses and restaurants 
explaining our quest. It turned out to be diffi-
cult for most enterprises due to the current 
economic downturn, but thankfully, two busi-
nesses contributed one gift card each, which 
got the ball rolling. In addition, a music pro-
fessor (an ASTA member!) made a cash dona-
tion, which bought two more gift cards, and a 
student donated homemade cupcakes for yet 
another prize.  
 
In the end, our raffle was extremely success-
ful. We raised nearly $150—an impressive 
sum considering that most raffle purchasers 
were fellow music majors with financial con-

ASTA is pleased to announce the winners of the 2011 Student Chapter Awards: Western Michigan University was 

named Outstanding Student Chapter, while Illinois State University picked up the award for Most Improved Student 

Chapter. The awards were presented to chapter representatives at the 2011 ASTA National Conference, held in Kan-

sas City, Missouri, last month. Congratulations to the student members, officers, and faculty advisors of both chapters!  

Chapter News 
Chapters from around the country share updates and accomplishments 

2011 Student Chapter Awards Presented 

at ASTA National Conference 

Illinois State University receives the Most Improved Student Chapter Award 
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ASTA President Kirk Moss (right) and Student Chapter Committee 

Chair Joanne May (left) present the Outstanding Student Chapter Award 
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hurst College. This can be done by hosting sessions, such as 
―Orchestra for the Non-String Player.‖ This session would invite 
local directors to give insight into 
their successful experiences as 
orchestra directors without a string
-playing background. Another idea 
has been to host a session on alter-
native styles and the importance of 
improvisation for strings in today‘s 
music industry. 
 
At the moment, the chapter con-
sists of five members. With the 
recent formalization of a string 
program at Elmhurst College, the 
ASTA chapter expects to see a rise 
in string recruitment and looks 
forward to advocating for strings 
on behalf of Elmhurst College. As 
the chapter continues to grow at 
Elmhurst, we hope to live up to 
the standards of a fine string education for all students. 
Alex Meza, President 
 
Illinois State University 

(Normal, Ill.) 

The Illinois State University ASTA Chapter has had a busy year! 
Recently named the ―Most Improved Student Chapter‖ for 2011, 
15 members will be traveling to the national conference this 
month in Kansas City to receive the award. The focus of the chap-
ter this year has been on (mostly) educational fundraising, so that 
all members who are able can attend the conference free. In Octo-
ber, we sponsored an event called ―Tune-or-Treat,‖ where we 
decked out the Cook Hall ―castle‖ on the ISU campus with Hal-
loween decorations and hosted more than 100 children and their 
families. These guests were introduced to all the different instru-
ments as they  moved throughout the building knocking on each 
studio door. All of the student-musicians wore costumes, and a 
bake sale fundraiser was held in conjunction with the free event. 
ISU ASTA members also gave a fundraiser recital and held a t-
shirt competition for the ISU String Project, and we are selling the 
shirts the children designed as part of the fundraising efforts. Our 
student chapter also recently sponsored a ―Prom‖ at the Bone 
Student Center, which attracted more than 70 ISU 
students and was a significant source of income 
for the travel fund.  

ISU ASTA members also have been busy off cam-
pus performing for several charity events, includ-
ing the Special Olympics Dinner and the opening 
of the third floor of the Children‘s Museum in 
Uptown Normal. Additionally, we often volunteer 
our services to the local music teachers, and cover 
classes and regularly offer sectionals at Metcalf 
and University High School. Other educational 
volunteer activities include serving as proctors for 
the string auditions at the Illinois Music Educators 
Association (IMEA) annual conference in January, 
and helping with the upcoming ISU Viola Day. 

All ASTA meetings begin with a discussion of a 
specific pedagogical topic designed to promote 
the sharing of teaching techniques for violin, viola, 
cello, bass, and guitar instruction. We recently 
sponsored a pizza dinner Q+A with well-known 

Eurhythmics and studio teacher Sarah Montzka, from Chicago, and have 
arranged to host Rhona Reagen, another Chicago-area teacher, to lead a 

session this spring on setting up a private studio. 
Alex Anlas, President; Abbi Cash, Vice President; Gillian 
Borth, Secretary; and Matt White, Treasurer 
 
Indiana University 

(Bloomington, Ind.) 

The Indiana University ASTA Chapter recently had a 
guest speaker. Curt Thompson, former student at IU 
and current associate professor of violin at Texas 
Christian University (TCU), came and spoke to our 
chapter about life after graduation from IU. He 
polled the audience and found that the majority want 
to go on to higher education eventually. For this rea-
son, he tailored his discussion to things that colleges 
and universities are looking for in master‘s and doc-
toral degree applicants. Our next guest, Atar Arad, 
professor of viola at IU, will talk about composition 
and arranging for strings. 

Rebecca Colborg Frederick, President 

Michigan State University 

(East Lansing, Mich.) 

The Michigan State University ASTA Chapter is engaging in various out-
reach programs throughout Michigan this semester. Members are partici-
pating in the ―Got Strings?‖ program, in part with the MSU Community 
Music School and Shar Music. This program entails going out to various 
elementary music classrooms in the Lansing Public schools and aiding in 
early string education. Also, members of the MSU ASTA Chapter will be 
going to Cornerstone Elementary in Detroit to assist and observe a few 
string classes. The chapter is also putting on a Fiddle-athon fundraiser and 
bake sale on St. Patrick‘s Day. 

Old Dominion University 
(Norfolk, Va.) 

The Old Dominion University ASTA Chapter calendar for 2010–2011 
includes the following events: 

September 18, 2010: Senior Regional Prep Day 

December 12, 2010: Bake Sale Fundraiser 

February 16, 2011: Concessions Sale Fundraiser 
(Proceeds used to attend ASTA National Conference.) 

March 16–19, 2011: ASTA National Conference 
(Five ODU ASTA members attended conference this 
year.) 

April 2, 2011: Scottish Fiddling Workshop, featur-
ing Dr. John Turner 

April 23, 2011: Private Studio Session, featuring Dr. 
Lucy Manning (Session will focus on how to set up 
and manage a private studio.) 
Keara Smith, Secretary 
 

State University of New York (SUNY) Potsdam 
Crane School of Music 
(Potsdam, N.Y.) 

The Crane School of Music at SUNY Potsdam ASTA 
Chapter has been and continues to be very busy this 
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Elmhurst College Student ASTA Chapter hosted the three ASTA State Solo 

Competition Finalists in recital on January 23, 2011. From left are 

Stephanie Gustafson, harp; Jia Rong Gan, violin; Meriel LeSeuer, double 

bass; and Carrie Provost, State Solo Competition Chair.  
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year. We have provided events for students to attend each month, in-
cluding helping string teachers in the classroom in our neighboring 
community schools, performing at local nursing homes, watching musi-
cal movies, new music folder reading, and fiddle master classes from 
local professional players. Some of our future events include video 
chatting with first-year teachers who are Crane graduates about their 
first year, the challenges, and experiences they have encountered. We 
will also host a discussion night with returning student teachers out in 
the field about their experience and what next year‘s student–teachers 
can expect. This is an annual event that will occur later this month. We 
have had successful fundraising selling jewelry and compiling favorite 
recipes of Crane professors and alumni into a cookbook. These are just 
some of the exciting events that the students of Crane‘s ASTA chapter 
have experienced. We thank our determined advisor and our string 
students for the ongoing success of our chapter. 
Andrew Fund, President 

University of Colorado at Boulder 
(Boulder, Colo.) 

The University of Colorado at Boulder ASTA Chapter has been very 
active this year with new initiatives. In November 2010, several string 
education majors arranged a meeting and decided that it was time to 
renew CU‘s collegiate ASTA chapter. The incredibly dynamic group of 
students, who boldly took on leadership roles, includes: Monica Smiley 
(president), Molly Evans (vice president), Elisabeth Smith (treasurer), 
Hannah Smith (secretary), and Nicole Fainsan (representative). Our 
chapter at CU is very lucky to be ―under the wing‖ of two fine educa-
tors: Dr. Margaret Berg (faculty advisor) and Joel Schut (graduate stu-
dent in conducting). 
 
Since re-forming in November, our chapter has been busily planning 
and organizing several events. In January, the first annual Middle 
School String Ensemble (MSSE) commenced with an enormous turn-
out of various middle school string players. The Middle School String 
Ensemble is a collaborative experience designed for middle school 
orchestra students, high school musicians considering a career in music 
teaching, and music education majors from the University of Colorado. 
This program provides a supplemental musical experience to the mid-
dle school student‘s current school music program, as well as provides 
supplemental teaching experiences for future music educators. The 
program includes full group rehearsals, sectional instruction, and ele-
ments of comprehensive musicianship (music theory, improvisation, 
and composition). 
 
MSSE meets every Wednesday (January 19–April 15) from 6 to 8 p.m. 
at Boulder High School. During this time, we dedicate one hour to full 
ensemble rehearsal and one hour to sectional rehearsal. In addition, we 
offer 20-minute private lessons each week while the full ensemble re-
hearsal is taking place. Each undergraduate instructor is given the 
chance to rehearse a piece of music for 25 minutes every two weeks, as 
well as run sectional rehearsals. This opportunity has truly proven itself 
to be invaluable, giving each instructor practical tools and ideas to use 
as future full-time music educators. 
 
In February, we welcomed our first guest speaker, Dr. Marilyn Seelman, 
from Georgia State University. She presented various pedagogical ap-
proaches to facilitate tone production in beginning string players. 
During the month of March, seven of our CU ASTA members will 
attend the 2011 ASTA National Conference. We have been lucky 
enough to have all costs of this trip covered by the Student Govern-
ment at the University of Colorado at Boulder. 
 
In the future, we look forward to welcoming Dr. Kip Mason, Boulder 
High School orchestra director. She will speak about creating and 
 

maintaining a successful private studio while teaching in public 
schools. 
Monica Smiley, President 
 
West Virginia University 

(Morgantown, W.V.) 

Last fall, the West Virginia University ASTA Chapter worked very hard 
in organizing and hosting a number of activities and fundraisers to 
familiarize the student population and local community with ASTA 
and to promote our student chapter. Some of these activities included 
bake sales, school assemblies, and a pumpkin carving party for string 
students at the university. The past few months have also been dedi-
cated to the creation and formation of an orchestra cabinet for the 
WVU Symphony Orchestra. These activities were very successful, and 
we hope that they served the purpose of promoting our chapter and 
keeping the community interested in what we are planning for the 
spring semester. 
 
This spring, we are hoping to connect even more with the community 
and students. At this time, we are planning to work with after-school 
programs in giving children free string lessons and holding talks and 
workshops on such topics as ―How to Create and Build Your Own 
Studio,‖ as well as possibly on Suzuki Method and the Alexander 
Technique. At this time, we are working on preparations for the WVU 
String Honor Orchestra, in which high school students from several 
states, including West Virginia, Pennsylvania, and Virginia, come to 
WVU for a weekend in February and work with our string faculty and 
orchestra director in preparing upper-level music for a final concert on 
Saturday. Our ASTA chapter is incredibly present in this event and we 
very much enjoy working alongside the faculty and serving as represen-
tatives of ASTA and WVU to the high school students. 
 
The at WVU ASTA Chapter has worked extremely hard this year as we 
have continued to keep our focus on our goal of reaching the commu-
nity and letting them know that we are here to build an interest in 
stringed instruments, whether it is by teaching them, performing for 
them, or building relationships with them. 
Aryelle Delgado, President 
 
Lawrence University 

(Appleton, Wisc.) 

In October, seven members of the newly formed Lawrence University 
ASTA Chapter traveled to the University of Wisconsin–Whitewater 
campus to participate in ―WiASTA Expo Day 2010: A Day for the 
Studio Teacher with Professor Mimi Zweig.‖ 
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Lawrence University ASTA members at WiASTA Expo Day 2010: A Day 

for the Studio Teacher with Professor Mimi Zweig. Also pictured are 

chapter advisor and ASTA President Kirk Moss, String Project leader 

Carrie Gruselle, and adjunct instructor Geri Grine. 



bowings as a group and asked the students to 
offer feedback, discussing the pros and cons of 
each option. We had the students identify 
other places in the music when two or more 
instruments were playing similar parts and 
should be matching bow direction, placement, 
and articulation. We worked on making cres-
cendos and diminuendos, as well as subito 
dynamics and sforzandos. The students also 
helped us solve balance problems. We had the 
different members of the quartet play their 
parts in one section and asked the students 
which lines were more interesting and why. 
Then we had them help us balance accordingly. 
Throughout the demonstration, we tried to 
show that all members of the ensemble can 
make suggestions and contribute to the re-
hearsal.  

Workshop 
This portion of my project was meant as a 
possible lesson that I or other teachers could 
incorporate in to an ensemble curriculum or as 
a supplement that could be available at lunch 
or before or after school. Andrew and Claire 
were not able to stay for the workshop, but 
Ms. Schwartz and Abby were there. The work-
shop gave the students the 
opportunity to play some 
chamber music. I divided 
the students into small 
ensembles and passed out 
Christmas carols from the 
Christmas Kaleidoscope books. 
These pieces are simple 
enough that the students 
could sight-read them. 
Before the students began 
working in their groups, I taught a mini-lesson 
in cuing and giving cutoffs. We simply prac-
ticed using open strings, and I had every stu-
dent lead at least one breath or cutoff. I then 
passed out checklists (I have attached a copy) 
to the students to help guide their rehearsals. 
For the sake of this project, I was less con-
cerned that the bowings, dynamics, etc. be 
musically ideal. I simply wanted students to 
practice trying different ideas and to feel free 
to make the pieces their own. Ms. Schwartz, 
Abby and I circulated among the groups and 
offered some suggestions, but we tried to let 
the students run their own rehearsals. At the 
end of the class the groups performed for each 
other. 

Reflections 
Overall the project went fairly well. However, 
if I were to do the demonstration component 
again, I would make some changes. The middle 
school students behaved, but not all of them 
were as engaged as I would have hoped. I 
think the level of the content was appropriate, 
but the delivery was perhaps a little too young 
for them. We asked a lot of ―teacher‖ or 
―known-answer‖ questions. Many of the stu-
dents participated and gave thoughtful an-

swers, but some seemed to get tired of the 
format quickly. I think there are a few ways 
this problem could be remedied. One option 
would be to use music that somehow seemed 
―cooler.‖ I did consider doing a string quar-
tet arrangement of a pop song, but I wanted 
to use something that is actually within the 
string literature. I also considered doing 
something more dramatic, such as a 
Shostakovich quartet, but I was afraid that 
might be less accessible.  Another way to 
improve the presentation would be to make 
it funnier. Occasionally someone in the quar-
tet would make a joke, and getting the kids 
laughing really seemed like the best way to 
draw them in. We were not there simply to 
provide entertainment, of course, but I could 
definitely find ways to use humor as a hook. 
Another thing that might have helped would 
have been to get the students to move 
around. I tried to keep them participating by 
giving them scores to look at and mark and 
by asking lots of questions, but I could be 
more creative and find ways to have the stu-
dents do more. Also, perhaps some sort of 
game or contest might have engaged them 
more effectively. 

The workshop part of my 
project went even better 
than I had anticipated. The 
students did an excellent 
job with the chamber mu-
sic activity and seemed to 
really enjoy it. In each of 
the groups, all of the mem-
bers were completely on 
task, making suggestions 

and working together. I was very impressed 
with how seriously the students took the 
activity. In all of the groups, a student would 
propose an idea, then the group would try it 
out and discuss whether or not it worked and 
why. It was great to see the students taking 
ownership and getting invested in their 
pieces. As it turned out, many of the students 
had very good musical instincts. The dynam-
ics they used were well thought out, and one 
group added a very effective staccato section 
to their otherwise legato piece. When we 
asked the students to come together to play 
for each other, they all wanted a little more 
time to rehearse, which indicates that they 
wanted to play as well as possible.  

Another interesting outcome of my project is 
that the students seemed to carry ideas from 
the chamber music workshop back to the 
orchestra classroom. I talked to Ms. 
Schwartz a few days after my presentation, 
and she said the students had been markedly 
more involved in orchestra class, making 
suggestions about bowings, dynamics, bal-
ance, and consistency of style. If one single 
chamber music lesson can help students take 
ownership of their playing and boost their 

independence and confidence as musicians, I 
think all music students should be exposed to 
chamber music early and often. I learned a lot 
from this project, and I plan to continue 
building on my work and refining my ideas so 
I can effectively teach chamber music in the 
future. 

I would like to say a huge thank you to Claire 
Gerhardt, Abby Wagner, and Andrew LaCombe for 
their help with my quartet presentation, and to Lind-
say Schwartz and the 7th and 8th grade orchestra 
students at Einstein Middle School for having us in 
their class. 

 

Checklist for Your Ensemble: 

Decide who will play each part. 

Decide who will cue the start of your 
piece. Make sure everyone memorizes 
the first note and looks at the person 
who is cuing!  

Choose a different person to give the 
cutoff at the end. Again, make sure eve-
ryone looks up! 

Read through the piece once to get a 
sense of how it goes. Work on any tricky 
spots until you can all play through the 
piece together. You can help your group 
members if they need it! 

What dynamics will you use? Make sure 
there are at least two different dynamic 
levels. You can add crescendos and de-
crescendos or use subito dynamics. 

Make at least one bowing change. You 
can add slurs or hooks or take them out. 

What style of bowing are you using? Is 
everything legato, or do you have stac-
cato parts? 

Talk about balance. Whose part needs to 
be heard? Is it always just the melody 
that is most important? 

Is there anything else you want to add to 
your performance? For example, you 
could do tremolo on the last note. 

Remember that if people have different 
ideas, you can try them all out as a group 
and decide what you think will work 
best. Make sure you listen to everyone‘s 
ideas!  

Sources for this article are found on page 8. 
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“The students seemed to 

carry ideas from the chamber 

music workshop back to the 

orchestra classroom.”  
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National Office 

4155 Chain Bridge Road 

Fairfax, VA  22030 

 

Phone: 703-279-2113  

Fax: 703-279-2114 

Internet: www.astaweb.com 

Email: asta@astaweb.com 

American String 

Teachers Association 
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Hurley, C. Gregory, ed. String Syllabus. Vol. 1. 2003 ed. American String Teachers Association with National School Orchestra Association, 

2003. 
 
Rutkowski, Joseph. ―Starting a High School Chamber Music Group.‖ Music Educators Journal 86 no. 6 (2000): 23-27. http://

web.ebscohost.com. 

Chamber Music 
continued from page 3 

ASTA Student Chapters Committee 

Joanne May, Chair:  jmay7954@yahoo.com 

Benjamin Whitcomb, Board Liaison 

Alex Meza, Student Representative 

 
ASTA Student Chapter News is published twice  

annually, during the fall and spring. Please direct  

questions and/or comments about this publication 

to Tami O’Brien, ASTA membership manager, at 

tami@astaweb.com. 

 

Don’t Forget to Blog About It! 
Last fall, ASTA introduced a new blog and forum site exclusively for 
ASTA student chapter members. The Meeting Place for ASTA Student 
Chapters blog and the ASTA Student Chapter forum are meant to bridge 
the gap in communication and knowledge for ASTA student chapters, 
which nurture the string educators and performers of the future. 

Located at http://astascblog.blogspot.com, the site is a great place to post 
news and information about your chapter. Publicize events, share success 
stories, get fundraising ideas from other chapters—the possibilities are 
endless. 

What are you waiting for? Start using the blog and forum today to stay 
connected to fellow chapter members and network with other chapters! 

The forum is organized by topic and may be searched and explored by 
subject. To post an entry to the blog, send your text and accompanying 
pictures or video links to kmjviolin@gmail.com. Please include ―ASTA 
blog post‖ in the subject line.  

Be sure to bookmark the above link in your ―Favorites‖ list and visit the 
site at least once a week. We look forward to your posts, comments, ques-
tions, and lively discussions. 

Attendees of the 2011 ASTA National Conference enjoy a master class with virtuoso cellist Eric Kim  

www.astaweb.com 

Don’t forget to submit your chapter 

renewal documents by November 1 to 

remain active! Forms available in the 

Student Chapters section at 

www.astaweb.com. 


